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CHAPTER I
INTRODUCTION

Background
The writer, a teacher of secondary art education,

is

concerned with the current value placed upon the visual arts
programs within the average school curriculum.

"A recent

Gallup Poll indicates that art and music are at the bottom of
a 13-item list of subjects that the public considers important
for high school students wishing to go on to college."

(The

19th Annual Gallup Poll of the Public's Attitude Toward the
Public Schools as in Elliot W. Eisner, 1988, pp. 6)

In most

cases, the arts are perceived as mainly dealing with personal
expression and inborn talents, while other basic disciplines
within the curriculum are concerned with intellectual
learning.

With this perception, the visual arts programs

become ornamental to the curriculum and are useful only after
the serious learning in school has been completed.
become more than a frill;
itself."

"Art must

it must be seen as unique in and of

(Laurie Ball, 1989, pp.38)

Reform is needed in the

visual arts programs if our disciplines are to be perceived as
intellectual and basic for the full development of all
educated persons.

As an art educator, the writer is concerned

with the discipline-based art program which considers art to
be an essential component for a balanced general education for
all students.
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Within the past 25 years, a great deal of research has
been done in the field of art education, and "during the past
decade, however, we have witnessed a growing advocacy for
having all students engage in the study of art."
Silverman,

1989, p p . 16)

(Ronald H.

The Getty Center for Education in

the Arts was established by the J. Paul Getty Trust in 1982
and has been a major force in improving the quality and status
of art education.
The Center focuses on the assumption that:
because
the arts are a repository of the highest
achievements of culture, study of the arts is a
principal means of understanding human experiences and
transmitting cultural values.
No human being is truly
educated without a comprehensive education in the
arts.
(Leilani Lattin Duke, 1988, p p . 7)
Discipline-based art education (DBAE)

is the

instructional approach adopted by the Center as the means for
increasing the status of art education and making the study of
art a basic part of the core curriculum of schools.

The

theory of this approach was first developed in the 1960's by
Manual Barkan of Ohio State University and Elliot Eisner of
Stanford University.

The Center focused on this DBAE theory,

but more fully developed its ideas and began to integrate DBAE
in actual classroom practice.

This DBAE model includes

comprehensive study in the four basic areas of aesthetics, art
criticism, art history, and studio production.

"In a DBAE

curriculum, the emphasis is on learning art content, not on
students' artistic development or the conveying of original
qualities in their art products."
pp,23)

(Karen A. Hamblen,

1988,
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The potential for the arts to build minds through
a comprehensive multifaceted approach is beginning
to be realized because more national organizations,
such as the Association for Supervision and
Curriculum Development, the Council for Basic
Education, the Council for Chief State School Officers,
and the National PTA - advocate this approach.
(Leilani Lattin Duke, 1990, pp. 44,45)
The National Art Education Association has also adopted the
DBAE approach since they agree that the study of art is
essential to human and mental development and that it should
include aesthetics, art criticism, art history, and studio
production.
The writer was interested in presenting a handbook which
demonstrates the basic ideas for the implementation of a
discipline-based art program at the secondary level.

With

DBAE, art education can gain the respect and status to which
it deserves as a basic element in the general education of all
students.
Justification of the Problem
The writer was concerned with the current value placed
upon the visual arts programs within the school curriculum.
If the study of art is to become a basic element of the core
curriculum,

it must be accountable for what is taught.

assessment is necessary, along with student assessment.
curriculum with goals and objectives must be used.

Course
A

The

comprehensive study should include the four areas of
aesthetics, art history, art criticism, and studio production.
A DBAE art curriculum will enable all students to become more
fully educated individuals within our society.

This handbook
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will benefit the art teachers who are interested in the
implementation of a DBAE program in their secondary schools.

Problem Statement
The purpose of this study is to devise a handbook which
establishes a foundation for the implementation of a DBAE
program focusing on the comprehensive study of art rather than
just the creating of art at the secondary level.

Procedure
This handbook will benefit those educators who teach art
education at the secondary level.

It will present the basis

for a discipline-based art curriculum which may be used with
all types of students in secondary art classrooms.

Data Collection
Computer Search
After developing a problem statement, the writer ran a
computer search for information pertaining to disciplinebased art education.

With this list of information, the

writer selected appropriate journal articles by reading the
title, author, and synopsis.

After locating the desired

articles, copies were made and filed for reference.

Review of Journal Literature
The writer read and examined all copies of journal
articles which were filed for reference.

The writer took
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notes from the journal articles and looked through the
bibliographies for related books and articles on the topic.

Review of Curriculum Guides
The writer ordered a DBAE curriculum sample which was
written by an art teacher, M. Elizabeth Carney.

Upon

receiving this sample, the writer reviewed the material, took
notes, and filed for future reference.

Review of Pamphlets
The writer collected DBAE pamphlets from the 1990 Ohio
Art Education Association Conference 1990.

The pamphlets were

reviewed and filed for future reference.

Format
The format for the handbook contains a table of contents,
background information and an explanation of why the writer
believes a discipline-based art program is necessary in the
secondary visual arts program.

The writer has included the

basic steps for writing a DBAE curriculum which involves
teaching the four components of aesthetics, art history,
aesthetics, and studio production.

The writer has presented

a sample lesson plan for the secondary level.

One section

provides ideas for the assessment of the students, as well as
the assessment of the DBAE program itself.

The writer closed

the handbook with a conclusion and the bibliography.

6

Assumptions and. Limitations
The writer is assuming that this handbook can be used bysecondary art educators who wish to implement a disciplinebased art curriculum in their school districts.

Results
As a result of this study, the writer will have written a
handbook which can be used by secondary art teachers who wish
to implement a discipline-based art education curriculum for
their classroom, school, or district.

CHAPTER II
REVIEW OF LITERATURE

Introduction
The DBAE instructional approach is a means for increasing
the status of art education and making the study of art a
basic part of the core curriculum of schools.

With DBAE. art

education can gain the respect and status to which it deserves
as a basic element in the general education of all students.
With the DBAE approach, the program must be accountable for
what is taught and course assessment, along with student
assessment,

is necessary.

objectives is essential.

A written curriculum with goals and
This comprehensive study of art must

include the four components of studio production, art history,
aesthetics, and art criticism.
Changing the Current Status of Art
The current value placed upon the visual arts programs
within many school districts is very low.

In most cases, the

arts are perceived as involving talent rather than
intelligence, and is to be enjoyed after the serious school
work has been completed.

The misconception that one must be

born with artistic talent has led many to believe that art is
actually unteachable;

it is a genetically-based talent.

"All

of us, to some degree, are capable of learning something in
any area."

(Elliot W. Eisner,

1987, PP. 13)

Art is often

perceived as a course in the secondary level where only a few
students possess actual talent and one must have that talent
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in order to create art.

Also, many art educators feel that

structure within the art environment stifles creativity.
Because of this, many art programs have little structure or
content and no meaningful goals.
In order for an art program to become worthy of being
recognized as a part of a school's core curriculum, changes in
the classroom structure must be made.

"An art curriculum

based only on art production will not accomplish educational
and developmental goals."
art programs,

(Laurie Ball, 1989, pp.37,38)

The

like any other subject areas, need purpose,

continuity, and must be based on specific goals.

The Function of Art in Schools
In DBAE,

"we do not wait for children to learn simply by

providing art materials they can manipulate, but we provide
supportive and encouraging instructions that guides learning."
(Elliot W. Eisner,

1987, p p . 13,14)

The writer believes that

a DBAE program that is w e l 1-structured, utilizing the four
components of studio production, art history, aesthetics, and
art criticism, allows for complex, sophisticated learning and
promotes higher level thinking.

The arts should provide

opportunities for students to use their imagination in
problem-solving and to rely on their own educated judgement to
determine when the problems are solved.

"Every student has

the right to be given the vocabulary for discussing art and to
be given the skills to produce, criticize, and understand
art.

(Laurie Ball, 1989, pp.38)
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Art programs within our secondary schools should not be
concerned merely with teaching art in order to create artists,
but instead should emphasize the overall educational
development of all students.

Learning in the visual arts

should require the use of imagination, sensibility, problem
solving, decision-making based on reasoning, and other forms
of higher level thinking.

"No human being is truly educated

without a comprehensive education in the arts."
Lattin Duke,

1988, pp. 7)

(Leilani

With the DBAE approach, the art

program is designed as a comprehensive study of art education
which

allows all students to learn in a progressive,

sophisticated manner.

What Is DBAE?
The DBAE approach covers the fundamental art behaviors of
making art, seeing art, understanding art, and making
judgements about art based on reasoning.

The term

"discipline" within DBAE refers to the content of art rather
than to a particular teaching technique.

The theory of this

approach was first developed in the 1960's by Manual Barkan of
Ohio State University and Elliot Eisner of Stanford
University.

This approach was adopted by the J. Paul Getty

Trust through the Getty Center for Education in the Arts in
1982.

The Center focused on this DBAE theory, but more fully

developed its ideas and began the actual integration of DBAE
within art classrooms.

The entire approach consists of art

instruction in the four content areas of studio production.
aesthetics, art history, and art criticism.

Another essential
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component of this theory is a written curriculum that presents
content which is sequenced within and between grades and/or
levels of art.

Evaluation of student outcomes is another

necessary part of the DBAE approach.

The entire program is

goal-oriented with continuity and sequence,

thus providing a

more complete art education for all students.
For an effective DBAE program, the four disciplines of
studio production, art history, art criticism, and aesthetics
must be included.

The four areas should be taught, not as

independent components, but in relation to one another.
Basically, there are no requirements for the organization of
the components, therefore the teachers must use their own
professional judgements as to how and when to use each
discipline.

The teachers also decide upon the amount of time

to be dedicated to each area.

The DBAE curriculum should be

flexible, and purposive, but must include all four components
to be effective.
The first of the four disciplines is studio production.
This includes the actual hands-on experience of creating art.
The student begins by imagining the kind of image to be
brought into existence.

The student must choose a material

and develop sufficient skill to manipulate the material.

The

student must plan ahead and be able to make necessary
adjustments if necessary.

The student perceives the

relationships of the parts to the whole and then must use
personal judgement to decide when the problem is solved and
the project is completed.

"The making of visual art provides

the opportunities not only to experience the pleasures and
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frustration of creation, but also to practice and develop a
valuable array of our most complex cognitive skills."
(Elliot W. Eisner,

1987, pp.17)

The second discipline includes the history of art.

The

basis for this component is to help students to understand the
relationships between art and culture.
influenced by culture,
by art.

Art is greatly

just as culture is greatly influenced

Each is dependent upon the other.

Artistic

expression parallels cultural accomplishments and historical
developments.

With a better understanding of the history of

art, the student is better able to understand various cultures
and human civilization.
Art criticism makes up the third discipline which allows
the student to develop the attitudes and the skills necessary
to experience, analyze, understand, and describe the
expressive qualities of visual form.

This learning is useful

later, as students transfer what they have learned in the
classroom to the outside world.

With criticism, the student

learns to make informed judgements.

The processes of art

criticism involve four basic components,
description, analysis,

including

interpretation, and judgement.

With

guided instruction in each of these areas, the student learns
to see and respond intelligently to works of art.

In

practicing art criticism, the student learns to perceive
things differently and thus, to view their own environment
differently.
Aesthetics, the last discipline, teaches the student to
appreciate art and beauty.

In appreciating aesthetic
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experiences within visual forms, the student more fully
understands his own personal reaction or emotional response to
a particular object.

Personal interaction with the work of

art is experienced by the student, making it possible to
develop ideas or informed judgements of the quality of the art
work.

This learning is also transferred later to the

qualities of the visual world in which we live.
Within each of the four disciplines of the DBAE approach,
complex thinking skills must take place.

Tasks for the

student should be sequenced to the student's learning level
and must have intrinsic value, as well as extrinsic value,
the student.

for

All activities should be relevant to the

learning and the learning should be applicable to life outside
the classroom.

With this approach, the student not only

learns about art, but also learns about the visual world
itse1f .

Why Teach with DBAE?
The DBAE approach is a concrete program for establishing
a strong, comprehensive visual arts program.
has been implemented,

Once the program

it will take several years to develop a

strong, complete DBAE program.

The program itself will be

motivational for the student and offer opportunities for mind
development through sophisticated forms of thinking.
Graduating students will be more artistically literate and
visually literate.

The writer is in agreement with Elliot W.

Eisner who feels that "if the DBAE approach to teaching art is
successful, all students' world of art and the visual
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environment in which they live will be a major source for
enriching their lives."

(Elliot W. Eisner as in Ron Brandt,

1987/1988, pp.9)
Conclusion
The writer believes that the DBAE instructional approach
can help to increase the currently low status of art education
to that of a highly respected component of a school's core
curriculum.

The DBAE program should be flexible, purposive,

and must include the four disciplines of studio production,
art history, art criticism, and aesthetics.

Accountability is

important, not only for the student, but also for the course
itself.

A sequenced curriculum is necessary and the entire

program should be goal oriented.

This type of program offers

a comprehensive visual arts program which is motivational for
the student.

It also offers opportunities for greater mind

development through sophisticated forms of thinking.

CHAPTER III
A HANDBOOK FOR THE IMPLEMENTATION
OF A DISCIPLINE-BASED ART CURRICULUM
IN THE SECONDARY SCHOOLS
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SECTION I
INTRODUCTION

The purpose of the handbook is to establish a resource
for secondary art teachers who wish to implement disciplinebased art education (DBAE)

in their classrooms.

This type of

program focuses mainly on a comprehensive study of art
including the four components of studio production, art
history, art criticism, and aesthetics.

This handbook will

provide basic ideas for DBAE implementation.

DBAE is an

approach to teaching and learning about art, but it is not a
specific curriculum to be followed step-by-step.

Because this

approach has such flexibility, a specific step-by-step program
would not be appropriate.

Therefore, this handbook shall act

only a resource for those secondary teachers wishing to
implement their own DBAE curriculum approach within their own
classrooms.
Definition
The DBAE approach covers the fundamental art behaviors of
making art, seeing art, understanding art, and making
judgements about art based on reasoning.

The term

"discipline" within DBAE refers to the content of art rather
than to a particular teaching technique.

The theory of this

approach was first developed in the 1960's by Manual Barkan of
Ohio State University and Elliot Eisner of Stanford
University.

This approach was adopted by the J. Paul Getty
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Trust through the Getty Center for Education in the Arts in
1982.

The Center focused on this DBAE theory, but more fully

developed its ideas and began the actual integration of DBAE
within art classrooms.

The entire approach consists of art

instruction in the four content areas of studio production,
aesthetics, art history, and art criticism.

Another essential

component of this theory is a written curriculum that presents
content which is sequenced within and between grades and/or
levels of art.

Evaluation of student outcomes is another

necessary part of the DBAE approach.

The entire program is

goal-oriented with continuity and sequence, thus providing a
more complete art education for all students.
For an effective DBAE program, the four disciplines of
studio production, art history, art criticism, and aesthetics
must be included.

Elliot Eisner states " that the four areas

should be taught not as independent strands, but in relation
to one another."

(Elliot W. Eisner as in Ron Brandt,

1987/1988, p p . 7)

Basically, there are no requirements for

the organization of the components, therefore the teachers
must use their own professional judgements as to how and when
to use each discipline.

The teachers also decide upon the

amount of time to be dedicated to each area.

The DBAE

curriculum should be flexible and purposive, but must include
all four components.
The first of the four disciplines is studio production.
This includes the actual hands-on experience of creating art.
The student begins by imagining the kind of image to be
brought into existence.

The student must choose a material
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and develop sufficient skill to manipulate the material.

The

student plans ahead and must make necessary adjustments if
necessary.

The student perceives the relationships of the

parts to the whole and then must use personal

judgement to

decide when the problem is solved and the project is
completed.

"The making of visual art provides opportunities

not only to experience the pleasures and frustration of
creation, but also -to practice and develop a valuable array of
our most complex cognitive skills."

(Elliot W. Eisner, 1987,

pp. 17)
The second discipline includes the history of art.

The

basis for this component is to help students to understand the
relationships between art and culture.
influenced by the culture,
influenced by art.

Art is greatly

just as culture is greatly

Each is dependent upon the other.

Artistic expression parallels cultural accomplishments and
historical developments.

With a better understanding of the

history of art, the student is better able to understand
various cultures and human civilization.
Art criticism makes up the third discipline which allows
the student to develop the attitudes and the skills necessary
to experience, analyze, understand, and describe the
expressive qualities of visual form.

This learning is useful

later, as students transfer what they have learned in the
classroom to the outside world.

With criticism, the student

learns to make informed judgements.

The processes of art

criticism involve four basic components,
description,

analysis,

including

interpretation, and judgement.

With
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guided instruction in each of these areas, the student learns
to see and respond intelligently to works of art.

In

practicing art criticism, the student learns to perceive
things differently and thus, view their own environment
differently.
Aesthetics, the last discipline, teaches the student to
appreciate art and beauty.

In appreciating aesthetic

experiences within visual forms, the student more fully
understands his own personal reaction or emotional response to
a particular object.

Personal interaction with the work of

art is experienced by the student, making it possible to
develop ideas or informed judgements of the quality of the art
work.

This learning is also transferred later to the

qualities of the visual world in which we live.
Within each of the four disciplines of the DBAE approach,
complex thinking skills must take place.

Tasks for the

student should be sequenced to the student's learning level
and must have intrinsic value, as well as extrinsic value,
the student.

for

All activities should be relevant to the

learning and the learning should be applicable to life outside
the classroom.

With this approach, the student not only

learns about art, but also learns about the visual world
itse1f .

Background Information
As art educators, we must be concerned with the current
value placed upon the visual arts programs within the average
school curriculum.

"A recent Gallup Poll indicates that art

and music are at the bottom of a 13-item list of subjects that
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the public considers important for high school students
wishing to go to college."

(The 19th Annual Gallup Poll of

the Public's Attitude Toward the Public Schools as in Elliot
W. Eisner,

1988, p p . 6)

In most cases, the arts are perceived

as mainly dealing with personal expression and inborn talents,
while other basic disciplines within the curriculum are
concerned with intellectual

learning.

With this perception,

the visual arts programs become ornamental to the curriculum
and are useful only after the serious learning in school has
been completed.

"Art must become more than a frill;

be seen as unique in and of itself."
38)

(Laurie Ball,

it must
1989, p p .

Reform is needed in the visual arts program if our

disciplines are to be perceived as intellectual and basic for
the full development of all educated persons.

Art educators

should be concerned with developing programs which will
increase the value placed upon the visual arts programs within
the curriculum of schools.

With the discipline-based art

program, art can become an essential component for a balanced
general education for all students.
Within the past 25 years, a great deal of research has
been done in the field of art education, and "during the past
decade, we have witnessed a growing advocacy for having all
students engage in the study of art."
1989, pp. 16)

(Ronald H. Silverman,

The Getty Center for Education in the Arts was

established by the J. Paul Getty Trust in 1982 and has been a
major force in improving the quality and status of art
education.
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The Center focuses on the assumption that:
because
the arts are a repository of the highest
achievements of culture, study of the arts is a
principal means of understanding human experiences and
transmitting cultural values.
No human being is truly
educated without a comprehensive education in the
arts.
(Leilani Lattin Duke, 1988, p p . 7)
Discipline-based art education is the instructional
approach adopted by the Center as the means for increasing the
status of art education and making the study of art a basic
part of the core curriculum of schools.

This DBAE model

includes a comprehensive study in the four basic areas of
aesthetics, art criticism, art history, and studio production.
"In a DBAE curriculum, the emphasis is on learning art
content, not on students' artistic development or the
conveying of original qualities in their art products."
(Karen A. Hamblen,

1988, p p . 23)

The potential for the arts to build minds through
a comprehensive multifaceted approach is beginning
to be realized because more national organizations,
such as the Association for Supervision and
Curriculum Development, the Council for Basic
Education, the Council for Chief State School
Officers, and the National PTA - advocate this
approach.
(Leilani Lattin Duke, 1990, pp. 44,45)
The National Art Education Association has also adopted the
DBAE approach since they agree that the study of art is
essential to human and mental development and that it should
include aesthetics, art criticism, art history, and studio
production.
This handbook demonstrates the basic ideas for the
implementation of a discipline-based art program at the
secondary level.

With DBAE, art education can gain the

respect and status to which it deserves as a basic element in
the general education of all students.

SECTION II
EXPLANATION

The DBAE instructional approach is a means for increasing
the status of art education and making the study of art a
basic part of the core curriculum of schools.

With DBAE, art

education can gain the respect and status to which it deserves
as a basic element in the general education of all students.
With the DBAE approach, the program must be accountable for
what is taught and course assessment, along with student
assessment,

is necessary.

objectives is essential.

A written curriculum with goals and
This comprehensive study of art must

include the four components of studio production, art history,
aesthetics,

and art criticism.

The current value placed upon the visual arts programs
within many school districts is very low.

In most cases, the

arts are perceived as involving talent rather than
intelligence, and is to be enjoyed after the serious school
work has been completed.

The misconception that one must be

born with artistic talent has led many to believe that art is
actually unteachable;

it is a genetically-based talent.

of us, to some degree,

are capable of learning something in

any area."

(Elliot W. Eisner,

1987, p p . 13)

"All

Art is often

perceived as a course in the secondary level where only a few
students possess actual talent and one must have that talent
in order to create art.

Many art educators feel that

structure within the art environment stifles creativity.
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Because of this, many art programs have little structure or
content and no meaningful goals.
In order for an art program to become worthy of being
recognized as part of a school's core curriculum, changes in
the classroom structure must be made.

"An art curriculum

based only on art production will not accomplish educational
and developmental goals."
The art programs,

(Laurie Ball,

1989, pp. 37, 38)

like any other subject areas, need purpose,

continuity, and must be based on specific goals.
In DBAE,

"we do not wait for children to learn simply by

providing art materials they can manipulate, but we provide
supportive and encouraging instructions that guides learning."
(Elliot W. Eisner,

1987, pp. 13, 14)

A DBAE program that is

w e l 1-structured, utilizing the four components of studio
production, art history, aesthetics, and art criticism, allows
for complex, sophisticated learning and promotes higher level
thinking.

The arts should provide opportunities for students

to use their imagination in problem-solving and to rely on
their own educated judgement to determine when the problems
are solved.

"Every student has the right to be given the

vocabulary for discussing art and to be given the skills to
produce, criticize, and understand art."

(Laurie Ball, 1989,

pp. 38)
Art programs within our secondary schools should not be
concerned merely with teaching art in order to create artists,
but instead should emphasize the overall educational
development of all students.

Learning in the visual arts

should require the use of imagination, sensibility, problem-
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solving, decision-making based on reasoning, and other forms
of higher level thinking.

"No human being is truly educated

without a comprehensive education in the arts."
Lattin Duke, 1990, p p . 7)

(Leilani

With the DBAE approach,

the art

program is designed as a comprehensive study of art education
which allows all students to learn in a progressive,
sophisticated manner.
Values of Teaching With DBAE
A successfully implemented DBAE program increases the value of
the art program as a part of the core curriculum of all
education.

The program achieves the respect of a basic

educational course for the full development and balanced
general education of all students.

This type of program not

only educates the students in art literacy and appreciation,
but also enhances everyday living within our visual world.
Once the program has been implemented,

it becomes motivational

for the student and offers opportunities for mind development
through sophisticated forms of thinking.

Elliot W. Eisner,

one of the persons who first developed this theory,
with successful DBAE,

feels that

"all students' world of art and the

visual environment in which they live will be major sources
for enriching their lives."
Brandt, 1987/1988, p p . 9)

(Elliot W. Eisner as in Ron

SECTION III
IMPLEMENTATION OF DBAE AT THE SECONDARY LEVEL

A DBAE curriculum may be difficult to implement in the
beginning, but as a much stronger art program develops, the
result will be worthwhile to all involved.

"To bring about

change in classrooms, teachers need resources, both material
and human, that will expand their pedagogical power."
W. Eisner,

1987, p p . 24)

(Elliot

You, as an art educator must

believe in and fully understand all components of the
approach.

"Many existing programs are basically art

production courses, and do not include the study of
aesthetics, art criticism, art history, and culture."
McMurrin,

1989, p p . 31)

With the DBAE approach,

(Lee R.

change can

occur within these programs, but an art educator cannot do
this alone.

School principals, administrators, and school

board members must be informed of the need for the DBAE
approach and the teacher must be prepared to defend the
program.

Basic Steps
The principal, aware of the need for DBAE, plays an important
role in actual implementation.

In calling for support from

the school board, superintendent, staff, and community, the
principal can initiate the change process.

With the support

of these figures, statements and philosophies can be changed
to include the visual arts as a basic part of the total
educational program.

Financial resources may be more easily
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acquired for supplies,
staff development.

instructional materials, equipment, and

In understanding and supporting the DBAE

approach, all who are involved in its implementation will have
a vision as to what art education can mean for the future of
all students.
In implementing the DBAE program, the current art
curriculum must be evaluated.

If necessary,

adapted to include art production, history,
aesthetic concepts.

it must be
criticism and

This curriculum should be flexible to

suit the needs of the teacher, as well as the students.

The

curriculum should present goals and objectives which are
sequenced throughout grade levels and/or art levels.

This

curriculum must be goal-oriented and purposive if the DBAE
program is to be successful.
The availability of a written discipline based art
education curriculum - or several - within a school
district is also a way of conveying to the public,
to students, and to the professional staff the
conviction that the arts are an important part of
the school's educational agenda.
(Elliot W. Eisner,
1987, pp. 25)
Instructional materials,

if available, are an important

part of DBAE implementation also.

Art textbooks can be a

resource for reading about, and enhancing art learning.

Other

useful instructional materials may include slides, visual
reproductions, art magazines, and field trips to art exhibits,
artists' studios, and art galleries.

These types of

instructional resources, along with the written curriculum
will allow for the best possible DBAE instruction.

"The

discipline-based curriculum has three major attributes:
its emphasis on art and

(a)

(b) the skills necessary to practice
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art,

(c) presented in a structured way."

1984, pp. 215)

(W. Dwaine Greer,

Periodic assessment of the DBAE program is

necessary for the teacher to receive feedback about needed
changes within the program.

Because this program is so

flexible, the teacher may alter parts of the curriculum in
response to student, teacher, or district needs.
With teacher knowledge, district support, a written
curriculum, and instructional resources, a very successful
DBAE program can be implemented at the secondary level.

As

previously stated, a strong concrete program will take several
years to develop.

Once this is achieved, the results for all

involved will be extremely worthwhile.

SECTION IV
LESSON STRUCTURE

In using the DBAE approach, the study of art content is
divided into four components.
production,

art history,

These components include art

art criticism, and aesthetics.

Evidence of each of these disciplines should be displayed in
each lesson or activity.

Basically,

there are no requirements

for the organization of the components, therefore the teacher
decides as to how and when to use each discipline.

Because of

the flexibility of the DBAE program, the teacher also decides
upon the amount of time to be dedicated to each area.

The

only requirement is that all four disciplines are evident in
each lesson.

The teacher uses the curriculum for specific

goals and objective.

Ultimately, the teacher decides the

format to be used for the lesson structure so as to achieve
the specific goals and objectives.
A sample lesson plan has been included in the following
pages.

It is important to keep in mind that this is the

format chosen by one teacher and individual teachers have the
flexibility within this type of program to design their own
lesson structures.

This decision should be made based on

personal teaching styles and should encircle the needs of the
teacher, student, and school district.
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Sample Lesson
Unit:
Sculpture
Activity:
Mask Making

1.
2.
3.
4.
5.
6.

Use personal emotions and expressive qualities
to create a three-dimensional mask.
Incorporate several or all elements of art in
the mask design.
Incorporate several or all principles of art
in the mask design.
Judge mask according to predetermined standards
of art elements and principles.
Compare and contrast features of different masks.
Safely and skillfully use tools and materials to
create a three-dimensional relief sculpture.

Vocabulary:
1.

2.
3.
4.
5.

Relief sculpture - A three-dimensional sculpture
designed to be viewed from one
si d e .
Mask - A type of disguise or covering for the
face or head.
Ritual - A form of solemn ceremony.
Mythology - A body of legends or stories related
to a particular country or person.
Domino - A mask which covers only half the face.

Materials:
Old shirts, scissors, knives, plastic containers,
warm water, newspapers, plaster-impregnated gauze,
plastic kitchen wrap, tempera or acrylic paint,
paint brushes, decorations (such as feathers, ribbon,
sequins, yarn, etc.), sand paper, plaster of paris,
polymer medium, string, hot glue gun, glue sticks.

Introduction:
The instructor will:
1.
2.

3.

Discuss the history of masks.
Show slides and examples of masks from many
different cultures (such as the African,
Chinese, Japanese, Mexican, South American, and
North American Indian cultures).
Discuss ritual beliefs of different mask making
cultures.
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4.
5.

Discuss modern uses for masks.
Discuss the emotional and expressive qualities
of masks.

Procedure:
The instructor will demonstrate the following procedure.
1.
2.
3.

4.

5.

6.
7.
8.
9.
10.
11.
12.
13.
14.

Cut small plaster gauze strips.
Cover table and floor with newspapers.
Have model lie down.
Horizontally cover face
with two large pieces of plastic kitchen wrap.
Keep nostrils uncovered.
Dip a gauze strip in warm water, squeeze out
excess water, and spread flat on the model's
face.
Repeat with gauze strips until three layers
have been applied over the entire facial area.
Keep nostrils uncovered.
Let mask harden.
Remove mask and place on a ball of newspaper.
Apply plaster of paris (if necessary) for a
smooth finish.
Let dry and sand with sand paper.
Poke side holes (if desired).
Apply one coat of polymer medium and let dry.
Paint (as desired) with acrylic or tempera
paint.
Glue other decorations on to the mask.
Add string to hang (if desired).

Summary:
Masks have been used throughout history for ritual
ceremonies, religious beliefs, drama costumes, and
simply for works of art.
Masks have sometimes been
used to represent mythological gods, real persons,
or imagined demons.
Whatever the reasons for the use
of masks within a society, they always have been, and
will continue to be, an important component of the
art world, as well as important representations of
the history of societies.

Critique:
1.
2.
3.
4.
5.

Can you recognize any of the elements and
principles of art? Defend your answer.
What emotional or expressive qualities are
portrayed?
Were the tools and materials handled skillfully?
Is the composition unified? Why do you feel this
way?
How do you think this type of mask would be used?
Why?

SECTION V
IDEAS FOR ASSESSMENT

Student assessment in DBAE is essential, and because it
offers instruction in the four disciplines, the evaluation
becomes more complex.

With specific goals and objectives in

the curriculum, the teacher can evaluate a student's
performance on specific criteria and achievement of goals.
This helps to eliminate student evaluation based on
comparisons among students.

The teacher becomes concerned

with acquisition of specific skills and objectives.
A single teacher's judgements are sufficient if
(1) the objectives are at an appropriate level of
difficulty for the students,
(2) the criteria are
appropriate to the task,
(3) the students
understand both the criteria and the
grading/rating scheme the teacher plans to use,
(4) the teacher gives appropriate feedback and
encouragement and
(5) prerequisite component
skills are mastered before they are to be used in
more complex projects."
(J. Ronald Gentile and
Nancy Murnyack, 1989, P P . 35)
Once again, the flexibility within this DBAE program is
advantageous in that it allows the teacher to decide how the
student shall be evaluated in terms of the needs of the
student, teacher, and school district.

Even though the

grading system is quite flexible, there are specific concepts
within each of the four disciplines which must be addressed in
evaluation.
When grading art projects, the grade should be in
accordance with previously stated criteria,
skills objectives.

including basic

The evaluation should also consider the

completed project in terms of aesthetic appeal, originality.
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and composition.

At the onset of the project, the student

should fully understand the criteria and grading system to be
used by the teacher.

Positive and negative feedback should be

provided by the teacher when a grade is given.

The student

needs feedback as to why the grade was given and what can be
done to improve the grade.

Finally, the student should have

the opportunity to change or redo the project.

By providing

this option for the student, the teacher assumes the role of a
coach or mentor in helping the student to achieve success.
In grading art history,

assessment should be relative to

the assessment of the study of any other kind of history.

The

attainment of art history objectives can be evaluated by
various tests.

The student should be aware of these

objectives, and the evaluation system to be used by the
teacher.

Various testing techniques such as objective tests

and short-answer essays are appropriate for art history
assessment.

These techniques should encourage both lower and

higher levels of thinking.
In the assessment of art criticism,
disciplines,

just as in the other

the grade should be in accordance with previously

stated criteria.

The basic goal of art criticism is that

students develop a sophisticated view of the criteria for
successful art.

Students should then be capable of

communicating and defending their observations.

The teacher

must establish criteria on which the works should be evaluated
through analyzing,
of visual form.

interpreting, and describing the qualities

The teacher must also set up strict

guidelines for critique presentations which may be oral or

written.

In order to grade a student in art criticism,

several written critiques should be required so that the
teacher can critically judge the analysis.

The teacher

evaluates the critique as to how well the student has met the
previous set guidelines and criteria for successful art
criticism.

Once again,

immediate positive and negative

feedback is essential.
To grade aesthetics, or the appreciation of art and
beauty, the teacher must again set forth criteria and strict
guidelines on which the student's informed judgements should
be based.

The goal of aesthetics is to focus on the

appreciation of the beauty or excellence in art.

The student

should be able to make informed judgements about the art work
and, just as with art criticism, reflect on and express one's
judgement about art.

Within this analysis, historical and

cultural issues should surface since the beauty and excellence
of all things greatly depend on the time period and culture.
Therefore, aesthetics can be assessed just as art history is
evaluated whenever objectives have to do with historical and
cultural differences.

For critical judgements in aesthetics,

written critiques would be more appropriate.

This combination

of evaluations will allow for complete assessment of the
student's appreciation of art or aesthetics.
To obtain a consolidated grade, the teacher must make
decisions as to the weight of each grade within the four
disciplines.

The teacher makes these decisions based on

personal preference as to the importance of each component.
School district evaluation procedures must also be considered.

SECTION VI
CONCLUSION

The purpose of this handbook is to present a basic
foundation for secondary art teachers wishing to implement a
program of discipline-based art education.

The ideal DBAE

program is implemented in grades K-12, but this handbook
focuses mainly on implementation at the secondary level.
Therefore, secondary art teachers will benefit from this
presentation which should be used as a resource for DBAE.
Because the DBAE program is flexible, the teacher has the
opportunity to make decisions as to how the program should
actually be implemented in the art classroom.

This handbook

presents the basic DBAE concepts, but the teacher makes the
final decisions about the implementation of the program in
their own classrooms.
With the DBAE approach, the study of art becomes
accountable,

comprehensive, and complete.

Art is teachable

and allows for complex, sophisticated learning.

The study of

art promotes artistic thinking and should be a basic part of
the general education for all students.

The DBAE program

offers a comprehensive arts program that is motivational for
the student and that offers opportunities for mind
development.

A DBAE curriculum will enable all students to

become more fully educated individuals within our society.
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CHAPTER IV
SUMMARY AND CONCLUSIONS

Restatement of the Problem
The purpose of this study was to devise a handbook which
establishes a foundation for the implementation of a
discipline-based art education program.

This type of program

focuses on the comprehensive study of art rather than just the
creating of art at the secondary level.
Description of Procedures
Related materials including journal literature,
curriculum samples, and pamphlets on discipline-based art
education was compiled by the writer.

The writer used the

materials as references for the final project.

Conclusions
The DBAE instructional approach to art education can help
to increase the currently low status of art education.

By

developing a comprehensive art program that is accountable and
purposive, art educators can help to increase the status of
art education to that of a highly respected component of a
school's core curriculum.

The program should be flexible for

the teacher, but must include the four disciplines of studio
production,

art history, art criticism, and aesthetics.

A

sequenced curriculum is essential and the entire program
should be goal-oriented.

The ideal DBAE program should be

implemented in grades K-12, although the writer chose to focus
on implementing the DBAE program at the secondary level.

To
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implement the program in all grade levels, the steps would
essentially be the same as those presented in the handbook.
As a result of this study, the writer created a handbook to be
used by secondary art teachers who wish to implement a
discipline-based art education curriculum for their classroom
or district.

39

BIBLIOGRAPHY

Ball, Laurie
"Metamorphosis to Individual Responsibility:
Search for Curriculum"
Design for Arts in Education,
(September/October 1989)
: 36-42

A

Brandt, Ron
"On Discipline-Based Art Education:
A
Conversation with Elliot Eisner"
Educational
Leadership, (December 1987/January 1988)
: 6-9
Crawford, Donald W.
"Aesthetics in Discipline-based Art
Education"
Journal of Aesthetic Education 21, (Summer
1987)
: 227-239
Day, Michael D.
Classrooms"
242

"Discipline-Based Art Education in Secondary
STUDIES in Art Education 28, (1987)
: 234-

Day, Michael D.
"Evaluating Student Achievement in
Discipline-Based Art Programs"
STUDIES in Art Education
26, (1985)
: 232-240
Day, Michael D.
"The Characteristics, Benefits, and Problems
Associated with Implementing DBAE" NASSP Bulletin, (May
1989)
: 43-52
Dobbs, Stephen Mark
"Discipline-Based Art Education:
Some
Questions and Answers" NASSP Bulletin, (May 1989)
: 713
Duke, Leilani Lattin
"The Getty Center for Education in the
Arts and Discipline-Based Art Education"
Art Education,
(March 1988)
: 7-12
Duke, Leilani Lattin
"Mind Building and Arts Education"
Design for Arts in Education, (January/February 1990)
42-45
Eisner, Elliot W.
"The Role of Discipline-Based Art"
Education, (September 1987)
: 6-45

Art

Eisner, Elliot W.
"The Principal's Role in Arts Education"
Principal, (January 1988)
: 6-10
Gentile, Ronald J. and Murnyack, Nancy C.
"How Shall Students
Be Graded in Discipline-Based Art Education?"
Art
Education, (November 1989)
: 33-41
Greer, W. Dwaine
" A Structure of Discipline Concepts for
DBAE"
STUDIES in Art Education 28, (1987)
: 227-233
Greer, W. Dwaine
"Discipline-Based Art Education:
Approaching Art as a Subject of Study"
STUDIES in Art
Education 25, (1984)
: 212-218

40

Hamblen, Karen A.
"An Art Education Future in Two World
Views"
Design for Arts in Education, (January/February1990)
: 27-33
Hamblen, Karen A.
(March 1988)

"What Does DBAE Teach?"
23-35

Art Education,

Kleinbauer, W. Eugene
"Art History in Discipline-based Art
Education" Journal of Aesthetic Education 21, (Summer
1987)
205-215
MacGregor, Ronald N.
"DBAE at the Secondary Level:
Compounding Primary Gains" NASSP Bulletin, (May 1989)
23-29
McMurrin, Lee R.
"Begin with Leadership:
Principal's Role in
Implementing Discipline-Based Art Education" NASSP
Bulletin, (May 1989)
: 31-34
Parks, Michael E.
"Art Education in a Post-Modern Age"
Education, (March 1989)
: 10-13

Art

Peeno, Larry N.
"Art Education:
A Curriculum Dilemma"
Design for Arts in Education, (November/December 1988)
41-43

:

Rush, Jean C.
"Interlocking Images:
The Conceptual Core of a
Discipline-Based Art Lesson"
STUDIES in Art Education
28, (1987)
: 206-220
Silverman, Ronald H.
"The Egalitarianism of Discipline-Based
Art Education"
Art Education, (March 1988)
: 13-18
Silverman, Ronald H.
"A Rationale for Discipline-Based Art
Education" NASSP Bulletin, (May 1989)
: 16-22

